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The purpose of this study was to examine what social skills teachers are currently teaching in the
classroom setting. Data were collected from 15 teachers in grades kindergarten through third
grade. Teachers completed three surveys and participated in classroom observations. The
teachers identified and later rated what social skills they believed were important for students to
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Social skills are not the same thing as behaviors. Rather, they are components of
behaviors that help an individual understand and adapt across a variety of social settings.
Social skills are a set of competencies that allow an individual to initiate and maintain
positive social relationships, contribute to peer acceptance and to a satisfactory school
adjustment, and allow individuals to cope effectively with a larger social environment
(Levin, Luke, Schwartz, & Steely, n.d). Levin et al (n.d.) also noted "social skills within
the context of social and emotional learning: recognizing and managing our emotions,
developing caring and concern for others, establishing positive relationships, making
responsible decisions, and handling challenging situations constructively and ethically."
(p 2). Schools once were a place where teachers taught academics and held high
expectations for student academics and particular behaviors. Crowley, GuetzloE, & Johns
(2005) stated "W'e can no longer assume that all children come to school knowing how to
behave and how to respond appropriately in varying situations" (p. 2). In today's school
system, teachers are seeing a different type of student. As Jalongo (2006) states pre-
school teachers are identifliing disruptive behaviors as the biggest challenge they face in
managing their classrooms. Disruptive behaviors are defined by Hagekull and
Hammarberg (2004) as behaviors that are acting out, aggressive acts, off-task,
hyperactivity, inattentive behaviors, excessive moving and talking, disturbing and
disobedient behaviors. Teachers are role models who spend seven hours per day, thirty-
five hours per week with students. They are not only teaching academics to students, but
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they are modeling social skills. Garrett (2006) stated in the same way teachers build a
repertoire of instructional strategies to teach facts, basic skills, and concepts, so too
should they develop strategies suitable for instruction in social skills.
Social skills include teaching students how to communicate their desires and
needs to adults and peers. Communication is an important social skill for all children to
learn for individual success. Teaching social skills is more likely to improve a child's
repertoire of pro-social skills essential for classroom functioning and to increase
opporfunities for positive reinforcement from teacher and peers (Epstein, Nelson, Pierce,
& Stage, 2005). Teachers can use modeling and rehearsing to teach communication
skills to students. When we cofirmunicate with others, we tend to ask and answer
questions to carry on a conversation.
Students also tend to learn when they are asking and answering questions in the
classroom. By asking and answering questions, students build confidence about the topic
and speaking to others. Jalango (2006) stated, "Young children's social competence
grows and develops when adults support them in social reasoning as they think about
other human beings, try out different strategies, arrive at socially acceptable decisions,
evaluate outcomes, and try again" (p. 9). Students need the support of teachers/adults to
instill confidence in their corrmunication skills. DiPerna, Meier, & Oster (2006) stated,
"Social skills have a significant predictive relationship with academic outcomes" (p"
410). "Students who fail to meet teacher expectations of social behaviors are at increased
risk for unfavorable school outcomes, such as poor interactions with teachers and peers,
poor academic performance, and high rates of discipline problems" (DiPerna, Meier, &
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Oster 2006, p. a09). When students are more confident communicating with others, they
are more likely to have academic success.
Purpose of Study
The purpose of this research is to increase awareness of the social skills that
teachers deem most useful for success in schools. For the purpose of this study, I will use
the definition social skills within the context of social and emotional learning:
recognizing and managing our emotions, developing caring and concern for others,
establishing positive relationships, making responsible decisions, and handling
challenging situations constructively and ethically (Levin, Luke, Schwartz, & Steely,
n.d). I hoped to identify which social skills should be taught, where they are being
taught, and how students currently learn them. Teachers spend six to eight hours per day
with students, and therefore understanding the social skills that teachers deem important
for success in the classroom is very important. By completing this research, I hope to
have a better understanding of what teachers value as important social skills in the school
setting. Such knowledge will help me to develop curricula that can support students who
do not have appropriate social skills in the school setting.
Importance of Study
Social skills are used in our daily lives without most people realizing their
importance. Social skills can lead to positive or negative relationships in and out of the
school setting; i.e., by using positive social skills such as following along, listening,
rnanaging conflicts, having self-control, peer relationships, and complying with
.}
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directives, (Cooley et. al, 2006) we are more likely to have more friends, and have a
positive outlook on life. Therefore, research on social skills is of great importance for the
social well-being of students and the development of citizens. A concrete example of the
need for social skills follows. When we are asked a question, we answer the question to
the best of our ability. Unfortunately, not everyone is able to answer a question when it
is asked, and as such, students need to be taught how to reply to the question(s) being
asked. If we do not knowthe answer to a question we can reply that we are unsure.
Students, however, may not know how to reply to questions whether they know an
answer to the question or not. Social skills are crucial skills for all students to learn at an
early age to be successful in school and society. Garret (2006) stated, "social Skills are
one of the most critical elements for well-rounded individuals capable of fulI
participation in a democratic society. Teachers have a major responsibility to ensure that
students learn the social skills which make them competent, capable citizens" (p. 154).
Social skills are being taught even before children become students. Children are
learning important behaviors at home from their parents, siblings, and everyone they
interact with before entering the school setting. Behaviors that are learned from our
families are (but not limited to) sharing, showing affection, develop peer and adult
relationships, (Anthony, Anthony, Glaneville, Naiman, Shaffer, & Waanders, 2005) and
helping, affection, following directives, being responsible, and being respectful (Dekovic,
Engles, & Meeus, 2002). Families play a major role in social skill development. As
Hanley-Maxwell & Kohls (2003) stated, "Parents play a critical role in social skill
development and generalization of social skills. Therefore all social and emotional
development programs in school would greatly benefit from parent involvement" (p.
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176). Parents and families need to work together with the school system and community
to increase their child's wellness and their future. Parents and families may also define
social skills differently than the school setting. Parents do not generally use the term
"social skills." Usually, parents want their children to get along with others, have friends,
have positive relationships, he able to problem solve, and stick up for themselves
(Hanley-Maxwell & Kohls, 2003).
A child's role model tends to begin inthe home setting. It is a crucial time in a
child's life. A child's social skills begin by being taught/modeled by parents/caregivers
in the home. Parents and families need to have open communication, positive
interactions, and be consistent with their children in the home setting. By allowing open
cornrnunication and consistency, children have a better chance of having positive
relationships in the school setting and society (Hanley-Maxwell & Kohls, 2003).
Throughout this study, I intend to define what social skills are. I want to know
what social skills are important to teachers and what social skills teachers are currently
teaching throughout the school duy. I would like to clarify how teachers are currently
teaching social skills in the classroom settings. From this study, I hope to learn what





Social skills are components of behaviors/ actions we use in our daily lives to
communicate appropriately with one another. Cowart, Dingle, Mainor, & Saylor (200a)
stated, "Any skill that affects interactions with others can be considered a social skill" (p.
27). Social skills can range from learning how to act, react, function, or perform in a
particular way to cornmunicating with others to dealing with interpersonal feelings.
Within the school setting, "social skills include verbal and nonverbal communication, as
well as characteristics such as self-confidence, assertion, and cooperation" (Cowart,
Dingle, Mainor, & Saylor2004,p.27). Common social skills seen everyday inthe school
settings from the classroom, hallway behaviors, cafeteria, and recess are: responsibility,
relationships, respect, following directions, sharing, taking turns, using kind words,
raising your hand, friendship, cooperation, listening, saying sorry/ apologizing, self
control, and starting and ending a conversation (Wilson, 1993). In today's school setting,
students may lack the appropriate social skills to have a positive learning experience.
Jalongo (2006) noted the importance of social skills, stating "The top three priorities for
early learning were social skills with peers, language skills, and self-sufficiency skills"
(p. 8)-
Social skills are important to education because they are teaching students how to
become respectable citizens in society. A respectable citizen is a person who is able to
develop companionships, friendships, intimate relationships, a healthy lifestyle,
happiness and stability (Lawhon & Lawhon, 2000). Social skitls are used throughout the
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school setting. During the school day, teachers expect students to use appropriate social
skills. By identifying what social skills need to be taught in schools, we can build a
positive learning environment for all students (Givner, Lane & Pierson, 2004). Teaching
social skills will increase student success and develop a well-rounded individual (Garrett,
2006). Levin et al (".d.) states, "social skills form the backbone of personal and
professional success. Social skills help us navigate such everyday interactions as a)
exchanging greetings and holding conversation, b) starting friendships and maintaining
them, and c) asking for help and instructing others." (p. 1)
In today's school system, there are many different social skills students need to
have in school to be successful students. Crowley et al, (2005) state respect is a key
factor for school success while Cooley, Lane & Wehby (2006) state self-control and
following directions are the most important based on teacher ratings throughout their
study. Abell and Mize (1996) refer to students'relationships as the most important social
skill because it helps student to develop and adjust to the school setting, while Cowart et
al (2004) refer to responsibility and self-control as being important social skills because
they help teach students how to become an independent and fully functioning member of
society.
Respect is a word that a person will hear in a classroom, playground, cafeteria,
and in a hallway throughout a school day. At an early age, children are told to respect
others feelings. One way that respect is being taught is by modeling the behavior we
want others to learn and do. While the exact rules vary among caregivers for children,
most rules fall into one of three broad categories, which are: the need to respect
ourselves, the need to respect others, and the need to respect things (Patten, 1992).
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Crowley, Guetzloe & Johns (2005) state that we must treat children with respect if we
wish to gain respect.
Relationships are a major part of a child's social development. Relationships
begin with the child's family. It is widely believed that the everyday experiences in
relationships with children's parents and families are fundamental to children's
developing positive social skills. In particular, parental responsiveness and nurturance
are considered to be key factors in the development of children's social competence
(Abell &,Mize, 1996). Building positive relationships begins at home, but if a student is
lacking the influence of positive parents, teachers have to learn how to fulfill the
student's void of positive relationship in their life.
Relationships are valuable for students to have in the school setting to feel safe
and cared for. Children's positive and negative peer relationships are important for their
development and adjustment to the school setting. Both positive and negative
relationships help guide the child to learning how to interact and solve conflicts with their
peers. Pre-school-aged children who have positive peer relationshipr are likely to
maintain positive peer interactions in grade school, while children who have a hard time
getting along with age-mates in the preschool years are more likely to experience later
academic difficulties and rejection by their elementary-school peers (Abell & Mize,
1996). Positive relationships begin for students long before they come to school, but as
educators, we need to make a connection with our students to enhance their experience
with positive relationships. Without the skills to play constructively and develop
friendships with age-mates, children become excluded from opportunities to develop
additional and more complex skills important for future peer interactions (Abell &Mize,
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1996). Schools are safe places for students to build positive relationships. Abell and
Mize (1996) stated, "Children develop better, more sophisticated social strategies when
they are able to maintain stable relationships with other children they like for longer
periods" (p.4).
While in school, students have many responsibilities throughout the school day.
At an early age, students begin to have responsibilities for their belongings and actions.
Some responsibilities students may have throughout their school day are homework,
picking up after self, being ready to learn, listening to adults, and controlling their
emotions and behaviors. Cooley, Lane, and Wehby (2006) state, "Teachers of all
students, kindergarten through l2th grade, expect students to demonstrate self-control and
cooperation skills" (p. 154). Responsibilities tend to change from teacher to teacher, but
students are held accountable for their responsibilities. It is important for teachers to
teach student's how to be responsible for their actions and belongings by following
directions.
In addition to rules and responsibilities, following directions is a key social skill
for students to be successful in school and in society. Students are asked to follow many
different directions throughout the school day. Some students may have processing
disorders that don't allow them to hear the directions clearly. The National Institute of
Deafness and Other Communication Disorders (200 1) stated that students might need to
be taught how to process what the teacher is asking to follow through with the task that is
being required. At times, directions will have many steps to follow, and this can make it
more difficult for a student to follow them.
9
Self-control is another social skill that needs to be taught to students who are
easily frustrated, become angry quickly, use inappropriate language, and use physical
violence (Fenstermacher, Olympia, & Sheridan, 2006). As Fenstermacher, Olympia, and
Sheridan (2006) state, some approaches have attempted to teach specific social skills
using imbedded instruction and positive behavior plans to teach and reinforce skills in
naturally occurring contexts. Self-control may be difficult to teach to students because
the teacher may be reactive versus proactive to the behavior. When a teacher is reactive,
they are reacting to the behavior after it has already occurred. When a teacher is
proactive, they are teaching how to handle a situation before it has occurred. Self-control
doesn't come naturally; it happens by interactions with peers (Chmelynski, 2006).
Students must have experiences with other students in order to learn self-control
strategies. "Rough and tumble play is something qualitatively different from aggression,
it is how kids learn social skills. It is how they learn to inhibit aggression and to
recognize facial expressions" (Chmelynski, 2006). Rough and tumble is wrestling,
playing martial arts, pickup games like football, kickball , tag in their neighborhoods
while aggression is defined as an unprovoked offensive, attack, or invasion towards
another.
When social skills are taught consistently to a group of students, social skills are
effective in student learning. Spence (2003) states, "The behavioral strategies of
modeling, coaching, behavioral rehearsal, role play, are found to be effective in
producing short-term improvements in specific social skills responses" (p. 92). Students
who gained the most from the social skill lesson that was taught were students who were
withdrawn or had anxiety concerns (Spence, 2003). Other students benefit from social
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skills lessons, but not as much. When sfudents are lacking social skills, it is best to
nzllrow down and teach a specific social skill. Interventions such as modeling, coaching,
reinforcement or problem-solving (Spence, 2003) social skills are best to be taught in
isolation. It is also important to incorporate social skills lessons through student
interactions (Hanley-Maxwell & Kols, 2003). Spence (2003) also stated the importance
"To teash a range of fundamental social skills and strategies to deal with commonly
presenting social situations that present a challenge to young people" (p. 89). It is also
important to weave valuable social skills content within each academic class and
nonacademic activity (Hanley-Maxwell & Kols, 2003).
Parents
Social skills are a concern in the school setting, but social skills begin at home.
Parents and families play a major role in a child's social skill development. Abell &
Mize (1996) state, "Parents' responsiveness and nurturance are considered to be key
factors in the development of a child's social competence" (p. 3) The way a parent treats
a child will affect how the child treats themselves and others. Children begin to learn
social skills at birth, and continue to develop their social skills throughout their lives.
Social skills begin to be taught to children at home by their parents and families. Parents
play a major role in developing their child's ability to learn and apply social skills in their
daily lives. Children learn a great deal of social skills through play with their parents
(Abell &, Mize, 1996).
Social skills may be taught differently by each parent/family, but it is important to
teach children how to be socially aceepted when entering the school system and society.
l1
Augsburg College Ubrary
The quality of parenting is particularly influential as it occurs across early childhood
because stimulation is thought to have a special influence on early brain organization and
skill development (Landry, Smith & Swank, 2003). Each parent/family has different
views and beliefs when raising their children, but parents want their children to have
friends, be respectful, and be responsible (Hanley-Maxwell & Kohls 2003) as they grow.
By supporting and modeling positive social skills, children are learning positive
behaviors.
As children grow, parents/families are teaching children about relationships.
Abell & Mize (1996) stated "It is widely believed that the everyday experiences in
relationships with their parents are fundamental to their child's developing social skills.
It is important for parents to support their children with warrn, responsive parenting to
increase the child's social development (Landry, Smith & Swank, 2003,p. 586).
Interactions between child and parent/family mold how the child interacts with others.
Loving and responsive parents help children see the world in a positive way and
to expect that relationships with others will be rewarding (Abell &.Mize,l996). A
relationship between a parent and a child molds a child's relationship with others they
may meet in their lives. Dekovic, Meers & Engles (2002) stated, "A stronger bond with
parents is related to enhance a child's social performance in social situations with others".
Student Achievement
Social skills do not just work on developing positive student behaviors. Social
skills can also increase student achievement throughout academic areas. Bloom, Heath,
Karagiannakis, Konstantinopoulos, & Toste (2007) stated, "That a strong relationship
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exists between social competence and academic achievement" (p. 912). When using a
standardized measure of academic achievement the researchers found students who score
high on these measures are more accepted, viewed by teachers as less deviant, and
engage in more positive interactions than those who score lower (Bloom et al., 2007).
When a student has the social skills to succeed in life, they are more likely to have friends
and do well in school. Bloom et al. (2007) stated, "That improvements in academic skills
may influence social competence by reducing off task behaviors, thus resulting in fewer
peers responding negatively to these students" (p. 913) and the negative behaviors.
When students engage in a less disruptive behavior in class, they may receive more
positive attention from the teacher and peers, which may in turn enhance a student's self-
esteem and social status (Bloom et. al, 2007). When students feel good about themselves,
they are more willing to try harder on their academics tasks.
In the school setting, "social skills can have a big impact on a child's ability to
succeed in an acadernic setting" (Levin et. al, n.d., p. 2).Social skills foster student
behaviors throughout the school day. When a student changes his/her academics for the
better, it can contribute to changes in social status (Bloom et al, 2007). When a student
tries harder in an academic setting, they are perceived more positively by their peers.
Bloom et al (2007) also stated, "social skills interventions have consistently had positive
effects on academic achievement. Social skills were a significant predictor of future
academic functioning arnong elementary students from within the general population."
fu. 913). Bloom et al (2007) stated from other studies that interventions relating to self-
perception and self-control lead to increase positive social skills. According to Habeffnan
(2007), teachers/schools who take the time to teach social skilts to students will increase
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student achievement. He stated, "If the teacher takes the time to teach students to better
manage their emotions through practice of empathy, caring, and cooperation, there will
not only be an improved social climate in the classroom, students academic achievement
levels also improve in the process" (p. 2).
Summary
By teaching and modeling positive social skills, students are learning positive
ways to interact in school and society. Hanley-Maxwell & Kohls (2003) stated "Students
would benefit from leaming social skills that promote positive relationships and
friendshipt" (p. 175). Social skills teach us how to respect others, build positive
relationships with others, be responsible for our belongings and actions, follow
directions, and have self-control. Fussel, Macias, & Saylor (2005) stated "social skills
significantly impact a child's functioning as well as their quality of life" (p. 239). Bloom
et al (2007) state, "there is a strong relationship between social competence and academic
achievement" (p. 912). By learning and using the social skills, we are building a safe and
positive learning environment for all students. Schools need to stay a safe place for




In this research study, I asked teachers what social skills are important in the
school setting, and identified what social skills are actually being taught within the school
setting. For the research, I sampled kindergarten teachers through third grade teachers at
Lafayette Elementary School (pseudonym). The subjects were recruited by putting a
notice of the study in their mail boxes at school. The notice requested their participation
in the research project at Augsburg College. I sent a follow-up letter stating the days we
would meet to fill out the consent form, answer any questions they had regarding my
study, and complete the two surveys.
Purpose of Study
In this research, I surveyed the teachers in order to find out what social skills they
see as most important for social success in the classroom and school setting, and what
social skills were actually taught in their classrooms. In the survey, I asked teachers their
perceptions of the social skills they feel are most important in schools and whether it is
the school's duty to teach such social skills. I also observed in each of their classrooms.
The classroom observations showed what social skills are crrrrently being taught in the
different classrooms. By applying the qualitative research techniques of surveying,
observing and taking field notes, I was able to identifu the social skills they were teaching
in their classroom settings.
t5
Participants
There were a total of 15 participants in the study. The participants for the study
were all Caucasian females. The population of my study consisted of four kindergarten
teachers, four first grade teachers, three second grade teachers, ffid four third grade
teachers.
In kindergarten, one teacher was in her first year of teaching in the classroom
setting, while the other three teachers each had three years of classroom teaching
experience. Two of the four kindergarten teachers had their bachelor's degree while one
was working towards her master's degree.
In first grade, the participants' teaching experience increased greatly from the
kindergarten teachers. The participants' teaching experience in first grade was eleven
years, thirty-five years, and thirty-eight years. Their level of education also increased
with two teachers having a bachelor's degree plus forty-five credits and one teacher
having her master's degree.
The participants in second grade, had teaching experience ranging from ten years,
to over twenty years. None of the second grade teachers had obtained her master's
degree.
The participants at the third grade level had teaching experience ranging from
twelve years to thirty-four years. One of the teachers teaching third grade had obtained a
bachelor's degree, one obtained a bachelor's degree plus fifteen credits while the other
two teachers had obtained a bachelor's degree plus forty-five credits.
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Table 1
Teachers at Lafayette Elementary School
Lafayelte Elementary has one early childhood classroom. The remainder of the
school is the kindergarten through fifth grade classrooms. The 2007-2008 school year
was the school's first year without sixth grade in the building. Since the sixth graders left
Teacher Number Grade Taught Experience (Years) Education
1 Kindergarten 1 Bachelor of Science
2 Kindergarten aJ Bachelor of Science
^}J Kindergarten t2 Bachelor of Science
4 Kindergarten 3 Bachelor of Science +45
5 l " Grade 38 Master's Degree
6 1t' Grade 35 Bachelor of Science +45
7 l 
tt Grade t6 Bachelor of Science
I 1tt Grade 11 Bachelor of Science +45
9 2nd Grade 20 Bachelor of Science
10
afld n r/, uraoe 10 Bachelor of Science
11
afldn I/, tfraoe l7 Bachelor of Science
t2 aldn rJ Urafle 34 Bachelor of Science +45
13
ald n rJ Uraoe 19 Bachelor of Science +45
t4 3'o Grade 15 Bachelor of Science
15
rfd n r5 Uraoe l2 Bachelor of Science * 1 5
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the building, there were many changes. There were new teachers, teachers changing
classrooms, and teachers changing grade levels. It should also be noted that the school
has a minimal number of male teachers and no male support staff.
Data Gathering
The participants were asked to complete two surveys and to allow me to complete
observations in their classrooms. On the first survey, there were a total of nine questions
for the participants to complete. The questions were designed to give me an
understanding of what teachers believe social skills are and of their importance in school.
Another question focused on the social skills teachers observe students bringing with
them to school. Participants were asked if students' social skills are excelling in school
or lacking and how they know. Participants were also asked to state where they believed
social skills should be taught. The final question asked how the school system can meet
the students' social skills needs.
On the second survey, participants rated the importance of the specified social
skills in the school setting. The participants were asked to rate the importance of the
social skills from one to five; one- not applicable, two-not very important, three-no
opinion, four-important, and five- very important. The first question asks the participant
to rate "How important are student social skills in the school setting?" While the
remaining fourteen questions ask the participant "How impor[ant is respect,
responsibility, relationships with others, following directions, sharing, taking turns, using
kind words, raising your hand, friendship, cooperation, listening, apologizing, starting
and ending a conversation, and self-control in the school setting?" I checked for
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consistency of response by re-administering the second survey after I completed the
classroom observations.
I then asked the teachers for specific times to observe in their classroom. I
wanted to observe in each participant's classroom for up to three to four hours. I wanted
to watch for social skills being taught in the classroom settings. Once I was in the
classrooms, I sat at a table in the back of the classroom. I sat facing the teacher to better
observe their actions and teachirrg. The survey questions guided my observations. As I
took field notes, I used my laptop computer and a notebook. I watched to see if they used
words from the survey, for example friendship, sharing, respect, etc. One of the biggest
observations I was looking for was if the teachers were modeling social skills they listed
as "important" or "needed" in the school setting. I did not focus on the students, only the
teachers' actions and behaviors.
I expected to find that classroom observations would "triangulate" survey findings
and demonstrate the social skills that teachers teach and reinforce in their classrooms.
Each teacher's survey was coded to identify the test/retest survey results. All of the
surveys were kept in a locked drawer for the participant's confidentiality.
Data Analysis
I analyzed the survey results and the observation of the teachers' social behaviors
in the school setting while comparing the findings to the research completed in the
literature review. The research results were used to determine the relationship between
what social skills are being taught in the school setting to what social skills need to be
taught in the school setting. The relationship between what is taught and what teachers
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perceive needs to be taught came directly from what the teachers see as a need from the
students' behaviors and actions in the school setting. The survey results reflected what
teachers saw as important social skills to have in the school setting.
As the data were collected, I looked for emerging themes that occurred on the
survey results and in the classroom observations. On the first survey results, responses
were all separated by question to identiff if the teacher responses had a common theme.
If the teachers had the same response, there was a tally mark put next to the response to
indicate the number of occurrences. I used the results to indicate what social skills
teachers thought were most important.
On the second survey, the responses were rated between one and five. Each
question was recorded by grade level to compare the teacher ratings at the same grade
level and as a whole group. The responses were added together and graphed to visualize
the importance of each social skill based on the teachers' ratings. There was also a retest
survey to check for consistency on the teachers' responses.
During the classroom observations, I took notes on the computer. Each teacher's
statements to their students/class that were related to a social skill on the survey were
recorded. Once all the teachers had been observed, their responses were printed off. The
responses were color coded (highlighted) by themes that emerged from the observations.
Once the themes were distinguished, they were narrowed down to five major themes that
occurred throughout the observations.
In summary, I wanted to determine the social skills that teachers believed needed
to be taught to elementary students in the general education classroom setting. I also
wanted to distinguish and observe what current teachers in an elementary school value as
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important behaviors for students' to have while in the school setting. The survey results
indicated the specific behaviors teachers' believe are important social skills for students
to possess in the school setting. The classroom observations indicated which social skills




This study explores this question: What social skills are teachers currently
teaching in the classroom settings? I examined this question initially by surveying
teachers and analyzingtheir written responses. Part 1 of the survey asked teachers to
define social skills, identiff social skills that are important in the school setting, and tell
how and where students should learn these skills. Responses are reported and analyzed by
question. The teachers' names have all been changed for confidentiality.
Question l: What are social skills?
When teachers were asked to define social skills, 9 out of l5 said social skills are
how students act towards self and others. Three teachers went beyond this basic
understanding to expand the definition of social skills.
Mrs. Peterson's response was "Social skills are skills needed to thrive in social
settings by conforming to the "norms" in society."
Ms. Johnson's response was "The ability to interact with others, read social cues,
and relate to those around you."
Mrs. Wilson's response was "Respect for self and others and ways to
corrmunicate it regardless of age or role."
These responses suggest that social skills are related to conforming to social
noffns, responding appropriately to social cues, and communicating respect.
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Question 2: What social skills are important in a school setttng?
The teachers responses resulted in the following list of social skills that they feel
are important in a school setting:
Table 2: Social skills listed by teachers
Social Skills Number of Teacher Responses




Find a way to solve conflict 5
Using manners 4
Following directions 4
Communicating with others J
Kind to others J
Friendships 3
Responsible 3
The ability to see a situation and make an appropriate choice 2








Empathy for others I
Boundaries I
Being considerate of others (teachers and peers). 1
This list was generated before the teachers received the second survey, which
contained a list of different social skills. The teachers' list was more in depth and
specific to students' social skills in the school settings. This list suggests that teachers
think social skills are a necessity for students to have throughout the school settings.
Selected quotes support the importance teachers place on students possessing and
displaying appropriate social skills.
Mrs. Peterson stated, "It is important that students are able to express themselves
using appropriate language, show respect for self and others in the classroom, and
respond appropriately to directions from a teacher."
Ms. Larson stated, "It is important for students to get along with others, keep
hands to self, knowing kind things to say, and refraining from unkind words."
Mrs. Hynes responded with, "If students show respect for others and property,
many of the other social skills will follow."
Mrs. Wilson stated, "The students ability to problem solve, respect for self,
others, and propetry, the ability to recognize a situation and make an appropriate choice,
and the ability to problem solve on their own or with guidance."
Mrs. Lewis responded with, "Our basic rule is to treat others as you want to be
treated."
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Question 3: How and where should students learn social skills?
When analyzing the surveys, nine out of the thirteen teachers stated that social
skills are taught everywhere from home, school, church, and in their community. Three
teachers were very specific with responding that social skills should be taught at home.
Mrs. Peterson stated, "I think that children primarily learn their social skills from
their home environment. Children grow up watching the social skills of their own
families. A parent's reaction towards these skills will probably determine how they will
act in the future."
Mrs. Hynes stated, "The number one place for teaching social skills is at home. If
they are learned in the home, I feel the social skills will transfer to other social areas."
While Mrs. Schwarz stated, "social skills should be taught at home, by example
and reinforcement."
Home is the place that most teachers believe can and should provide social skill
training. Along with the home, teachers believe that schools, communities, and churches
have the responsibilities to promote the development of positive social skills.
Survey Question: Part II:
Before I began my classroom observations, I sent out a rating survey to the
teachers that I was going to be observing. The second sunrey was a rating scale, rating
fifteen social skills from one to five on their importance in the school setting. The second
survey is different from the first survey because it provides the social skills rather than
asking teachers to list the ones they believe are important. The first survey was checking
for understanding and opinions on social skills in the school setting.
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The results of the second survey showed that the teachers' strongly agreed that all
15 of the social skills listed on the survey were important to success in the school setting.
Not one teacher stated that the social skills were not applicable or not very important.
Two teachers did not have an opinion on specific questions on their survey, while the
other eleven teachers felt all fifteen social skills were either important or very important.
Three kindergarten teachers completed the second survey. The kindergarten
teachers rated all of the social skills as either important or very important for students to
possess while in the classroom setting. The three kindergarten teachers all rated the
following social skills as very important to success in the school setting: respect,
responsibility, following directions, taking turns, using kind words, raising yow hand,
listening, ffid self-control. The social skills that they rated as important were
relationships, friendship, cooperation, apologizing, and starting and ending a
conversation.
Four first-grade teachers completed the survey. The first-grade teachers'
responses varied from no opinion to very important. One teacher responded "no
opinion" to the social skills of raising your hand, apologizing, and starting and ending a
conversation. Two of the first-grade teachers' believed all of the social skills listed on
the second survey were very important.
There were three second grade teachers who completed the second survey. All
three teachers rated the fifteen social skills as very important social skills for students to
have in the school setting.
There were three third grade teachers who completed the survey. One teacher
believed all of the social skills listed were very important for students to have in the
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school setting. Between the two remaining teachers, they rated the following social skills
as "important": following directions, sharing, taking turns, raising your hand,
apologizing, and starting and ending a conversation. One of the teachers also rated
"relationships" and "friendships" as important social skills while the other teacher rated
"using kind words" as an important social skill in the school setting.
On the second survey, the social skills that all of the teachers marked as "very
important social skills" were respect, responsibility, listening, ffid self-control. These
social skills appear to be ones they all value highly in a school setting. One teacher had
no opinion on three social skills which were raising your hand, apologizing, and starting
and ending a conversation. Five of the thirteen teachers rated starting and ending a
conversation as an important social skill. Four of the thirteen teachers rated following
directions as an important social skill. Three of the thirteen teachers rated friendship,
apologizing and raising your hand as important social skilts. Two of the thirteen
teachers' rated relationshipt, sharing, and taking turns as important social skills. One of
the thirteen teachers rated cooperation, using kind words, and the overall importance of
social skills in the school setting as important.
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Table 3: Shows the mean for a1l of the questions relating to the second survey results.
Social skills: Mean - 5 total









Using Kind Words 4.9





Starting and Ending a Conversation 4.4
Self-Control 5
This graph represents the teachers' responses on the second survey. On each
survey, the teachers rated the questions from one (not applicable) to five (very
important). By adding all thirteen teacher responses together, each social skill could






















All of the social skills listed on the second survey are listed on the graph above. The
graph is representing the responses from all the teachers - kindergarten to thiriC grade.
The teachers rated the social skills as being important for students to posses in the school
setting. Each social skill could be rated from zero to sixty-five. From the surveys, each
teacher has identified each social skill as significantly important.
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Retest Survey Questions: Part II
After I completed my classroom observations, I sent out a retest for the social
skills rating scale survey to determine if there were any changes. As I compared the first
and second rating scales with each grade level, I noticed a lot of similarities and only a
few differences. Across grade levels, teachers' varied their responses from "no opinion"
to "very important" like in the original survey, but individual teachers changed their
responses. The teachers' ratings as a group were similar, but different teachers marked
different responses on the individual surveys,
The teachers were given the second survey on two different occasions. Then the
second survey and the retest survey were compared; there were a few differences on the
teachers' responses. On the retest survey in kindergarten the only difference from the
original survey was sharing. In first grade there were three differences between the two
surveys, which were responsibility, relationshipr, and sharing. In second grade, all the
teachers felt they were very important again just tike the original survey. Also, in third
grade, the teachers had all the same social skills marked from the original survey.
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Table 4: Shows the mean for all of the questions relating to the retest on the second
survey results.
Social skills: Mean - 5 Total









Using Kind Words 4.8
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When comparing the two graphs (the second survey to the retest of the second
survey), three of the four social skills ranked at a sixty-five were the same: respect,
listening, and self-control. Only "responsibility" did not appear in this group. AIso when
comparing the two graphs, five other social skills were ranked the same on both









friendships, and cooperation. Also, on the retest, five social skills were rated lower than
in the initial survey. They were: responsibility, using kind words, raising your hand,
apologizing, and starting and ending a conversation. The change in ratings could be from
not seeing the social skill(s) in the classroom. A change in rating could also be from an
awareness of what different social skills students are bringing into the classroom and the
teachers expectations for the students as they come into the school setting.
Classroom Ohservations
I completed classroom observations to witness what social skills are already being
taught and/or modeled in the different classrooms. I noticed that teachers teach social
skills throughout the school day without realizingthat they are teaching them. Teachers
are doing many things in their classrooms to keep a safe environment for all learners.
There were five main social skills that I observed being taught in the different classrooms
atLafayefie Elementary. The five main social skills that I observed in the classrooms
were listed on the first, open-ended survey and rated on the second survey as "important"
or "very important". They were: respect, cooperation/listening, using kind words,
responsibility, and following directions. Self-control was also rated as very important,
but teachers were not observed teaching self-control during the classroom observations.
Respect
Respect was a social skill that I observed in all the different classrooms. I
observed teachers using the word "respect." They also modeled respect in their
classroom towards all their students by saying "Thank you", expressing student
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expectations and calling the students by name. One way I observed teachers showing
respect towards students was by looking at the student when he/she was talking/sharing
hislher thoughts and idea. I also observed the teachers turning their bodies physically
toward the studentto give himlher fuIl attention. In one of the classrooms, the teacher
called each student by name when he/she was finished with the activity. The activity was
not a race, she appeared proud of each individual for finishing the specific activity. The
teacher showed respect to each student in her classroom by acknowledging them and
their accomplishments.
Respect towards others is happening in the schools more than it is realized.
Respect is a formal expression/gesture towards another person/object. When a teacher
gives a compliment to a student, that teacher is showing respect towards the individual
student or the whole class. For example, Mrs. Carroll said, "You are so smart! Nice
Job!" When a teacher uses positive talk towards one student or the whole class, he/she is
showing respect to toward the student(s). For example, "I'm so proud of you!" said Mrs.
Canoll. By treating the students with positive talk and compliments the teacher is
modeling respect to the students. Respect was just observed by the teachers' responses to
the students in the classroom. The teachers did not actually teach respect to the students;
they only modeled respect.
One teacher missed the opportunity to teach respectful behavior during an
observation, when she raised her voice towards a group of students who were not
following along. Instead of talking to the students involved about respectful behavior, she




When I was completing my observations, the students needed a lot of reminders
to cooperate and listen to the teachers. The teachers would use different ways to ask their
students to cooperate in the classroom like, "Everyone help us by following along." The
teachers would also remind the class to cooperate with comments/reminders like, "Make
sure you use your time well."
The teachers needed to redirected the class on average nine times per observation
to sustain the students' attention. Each time the teachers needed to get the students'
attention, they used different sayings and ways to get the students to cooperate and listen
to their directions. Another common teachers' response to students not cooperating or
listening to the teacher is "Who's turn is it to talk?" Teachers used different techniques
when trying to get students to cooperate and listen to them during class time and
transitions. Mrs. Lewis was observed talking to students and saying, "Remember to
walk. No, go back and walk all the way." Mrs. Carroll was observed reminding the
students to "turn off their lips and turn on their ears" to listen to their peer read the next
part of the story. Teachers also modeled listening by listening intently and giving students
their full attention with their body language (facing student, stop what they are doing, and
eyes on the student). During the classroom observations, teachers did not teach students
how to listen, but teachers appeared to value students listening skills.
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Using Kind Words
Using kind words is a social skill that was observed in all the classrooms.
Teachers were observed asking students to use kind words in their classrooms. Teachers
modeled kind words withtheirtone of voice and modeling what words are kind, for
example, using please, thank you, sorry, and giving compliments. Teachers model kind
words in every classroom. For example, a teacher asks a student "Can you please close
the door?" The teacher is modeling kind words by using the word please. Another
example of a teacher modeling kind words is, "I appreciate the students that are getting
their papers ready. She is doing a nice job and she is getting her work done because she
is not talking."
In a classroom setting, teachers model using kind words throughout the
observations. At times, the teachers appeared to model kind words by saying things like:
"Sorry."
"Good! You got it!"
"Good, you did it and you didn't even know it. Nice job!"
"You are so smart!"
"Thank you. You are such a great problem solver."
"I'm so proud of you!"
"Yeah, you are getting it. I told you it takes time. Great job!"
Along with modeling the use of kind words, one teacher went one step further to
actually help children use kind words in a social situation. Mrs. Hynes was observed
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talking to two students and guiding them to work out a conflict. She was helping the
students use their kind words to take turns at the art table.
Responsibility
Responsibility for students in the school setting was observed when the teachers
asked them how to behave in the hallway, where their hands and feet belong, what they
are supposed to be doing, and lining up. Teachers used reminders about previous
experiences on being responsible, such as when Mrs. Carroll stated, "Just walk together.
Do you remember how nicely you walked yesterday from the lunch room?" In another
classroom, the class was about to walk to another classroom. Mrs. Hynes set up clear
expectations for the hallway behavior that was "Walk in a line, quiet feet and hands, and
no talking." The teachers taught the students their responsibilities for the classroom and
school behaviors.
Throughout the school year, teachers continued to teach the students' their
responsibilities. While in Mrs. Larson's classroom the students had set responsibilities
on where their materials and work needed to be turned in. After the directions were
given, the students were asked to work quietly. The students had to quietly return their
books to the shelf, hand in their paper in the teacher basket, and return to their desk and
read. These behaviors were taught and then reinforced throughout the year.
Following Directions
When a class full of students is given expectations on a task, the teacher is
showing the importance of following directions because the students have a clear
understanding on what they are to do. Following directions is very important in the
37
different classroom settings. Following directions appeared crucial for the classrooms to
function smoothly. The teacher stresses the importance of doing what is asked and if the
direction is not followed, the teacher was observed talking to the student about what
direction they did not follow. Mrs. Carroll stated, "What was your direction? Class, it is
important to listen to all the directions before we begin working."
Summary
Social skills were not directly being taught to the students via a social skills
lesson, the teachers were sometimes modeling proper social skills throughout the
classroom observation, but not teaching social skills. The teachers were modeling the
social skills they felt were important to maintaining structure in their classroom. Seldom
were they teaching students to use social skills with each other, inside or outside the
classroom setting.
In the classrooms I observed, I noticed that teachers spent a lot of time showing
students how to act in a classroom. Many of the examples shown by teachers helped to
maintain an orderly environment. The students did not interact with each other to practice
social skills, but did learn important lessons about group dynamics. In many ways the
teachers were managing group dynamics while at the same time trying to model




Overview of the Study
The purpose of my study is to understand whether social skilts are taught in the
general education classrooms. My results were obtained by questionnaires regarding
teachers' opinions and beliefs on what they believe social skills are and where they are
learned. Results were also gathered by a second questionnaire rating the importance of
social skills in the school setting. A third way results were obtained was by classroom
observations.
Summary of Findings
The major observation that I made during my classroom observations was on how
much teachers are modeling social skills in their classrooms. The teachers are using
words like kindness, respect, and responsibility on a regular basis. Teachers show the
importance of social skills, but not all students understand and benefit from their
teachers' social skills. Some students need more guidance than modeling appropriate
social skills; they need a true social skills lesson.
On the teacher questionnaire that was distributed, it was noted the importance of
students learning and having the appropriate social skills within the school setting. Social
skills are modeled throughout the school day, but they are not being taught on a regular
basis or to all students within the school setting. When teachers teach a mini lesson to a
student (or group of students), not every student in the general education classroom is
benefiting from the social skills lesson being taught, just the ones involved in the small
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group. There could be a student who is also lacking a specific skill the small group is
working on, but they may not be involved in the lesson. When not all students are taught
social skills, it appears difficult for the student to utilize the social skill(s) they have
learned into their school setting.
Conclusions
The results were gathered by using a questionnaire, rating scale, classroom
observations, and the rating scale re-test. The results of the research indicate that social
skills are currently being modeled, but only during situations when they arise throughout
the school setting. Social skills are not being directly taught. An interesting result from
this study is that teachers often model appropriate behaviors for students within the
c,lassroom setting, but rarely gave students direct lessons on how to negotiate social
conflicts or other situations. In general, the findings indicate that whatever social skills
were being taught may have been classroom-specific.
One reason for this is that teachers tend to have a different view on where social
skills should and need to be taught. Teachers feel that social skills need to begin being
taught at home by the students' parents/caregivers, while school should be a place to
reinforce the skills taught at home. In today's society things have changed. Students' are
coming into the school system with varied levels of social skills. In order to ensure that
elementary students understand the social skills expected of them in a school setting, they
need to be taught social skill lessons both informally and formally throughout the school
curriculum. It isn't enough that teachers model and expect specific social skills. When
social skills are lacking, teachers need to teach them to all students.
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Recommendations
When a teacher begins teaching in the beginning of the school year, it is important
for the teacher to teach the basic standards in the curriculum, but they also need to begin
teaching formal social skills lessons for all students. There needs to be a set social skills
r:urriculum that will be taught to the students like all other subjects in school. One
r:urriculum that could be taught is Character Counts. Character Counts work on building
all students social skills in the school district and community. Another curriculum that
could be used in a small group social skills setting is Room 14. Room 14 works on
specific social skills for students to use in school and in the community. By teaching
social skills it can lead to a more positive experience within the school setting. Students
will be able learn the skills they need to deal with their feelings and emotions in a
socially acceptable way versus using inappropriate language or not complying with the
school policy/rules.
Limitation of the Study
As I was compiling my findings, I realized some things that may have hindered or
affected my research findings. The first thing is the way I gathered my research. I eould
have used different methods to gain the teachers understanding of social skills and their
importance. Second, an important thing to teachers is time, asking teachers to take time
out of their school day to be a part of my research study. I handed out the survey, rating
scale, observed, and gave the re-test, and they all take time out of the teachers' day.
Third, in my test for consistency on my rating scale, the limitation could be that the
teachers remembered what they had marked on the previous rating scale. The fourth thing
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that could have hindered my research is my own bias regarding the teachers I observed.
The teachers that I observed were former co-workers. My relationship with each teacher
varied based on personality or my ability to collaborate with them during the school year.
Fifth, I need to change the way I gathered *y information. It would have been
better if I had talked with the teachers and asked questions that were not planned to gain a
better understanding of what they really meant. Sixth, another thing that would have
been nice to change is to complete the research in a setting of which am not familiar.
Seventh, I would also like to have been able to get the perception of social skills from the
school social worker/counselor, special education teachers, principals, secretaries, and all
other school employees.
Possible implications of the research are that all students are different and learn at
different times. Just because a social skill is modeled to a class, does not mean that
students will make the right decision in a social situation. People leam by their mistakes,
but how to deal with the mistake may be the social skill lesson to be taught. Another
implication is with the method I chose to complete my research. I would have had a lot
more information from the teachers if I would have used the interviewing technique
rather than using a survey. With a survey, you are not allowed to ask questions and




Completing this research has been a difficult task. I am very interested in
teaching social skills to all students in the elementary school setting. I am a teacher and I
see the differences in students everyday. Society is changing, but our expectations are
not changing with the world around us. When students enter our building, they each have
different experiences with social skills that they bring into school. Teachers need to take
a step back and teach social skills from the basics.
The process of researching social skills was very difficult. Writing my literature
review was difficult to organize and prioritize the importance of social skills.
Interpreting information to have it coincide with your beliefs is challenging and a lot of
work. Believing in the importance of teaching social skills and finding professional
researchers to support your thoughts and ideas is difficult. But when one begins reading
the articles that support your thoughts and beliefs it is a wonderful feeling! It was a great
relief to get the first draft of my research completed. I finally felt a sense of
accomplishment. Then came the rest of my outline for remaining portions of my paper.
I struggled with writing my IRB and getting it approved. I had in my head that it
was a lot easier that it turned out to be. I had to redo it four times before I finally got it
right. Looking back, I wish it was easier to change. As I look back, I was set on using the
three methods of research that I used and I wish that I would have used interviews with
the teachers. I also wished that I would have added administration, social workers,
specialist teachers (physical education, art, music, media) and special education teachers.
By changing my research methods I believe my findings would be a lot different and I
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would have gotten more in-depth responses from the teachers. By talking to more
teachers and other staff in the building I would have a more subjective understanding of
social skills in the school setting.
Completing the research was great. I really enjoyed going into different
classrooms and observing teachers teaching social skills in their classrooms throughout
the day. Teachers can be a very positive role model for the students in their classroom
and the school building. On the other hand, I did observe some teachers not always being
positive. When I gathered the surveys, rating scales, and completed the classroom
observations it was a great feeling. Then the real work began. I really had a difficult
time focusing on the actual writing of the paper. It has come to some life changing
events that have made me want to complete this paper.
I think I had a great impact on the actual research. I sensed some of the teachers
being nervous that I was in their classroom watching them. It was a little awkward in the
beginning, but after reassuring them why I was there and what I was writing down, it
appeared to put them at ease and they just did their job, I am not sure if the teachers
changed their attitudes while I was present in their classrooms. I may never know how
the teachers teach when I am not there. I also wonder if knowing the teachers for the past
three years impacted my perception on their responses and the observations in their
classroom. There were some teachers that I am not particularly close to, and others that I
consider friends. Did I go into my research completely open-minded?
When I began compiling all of my research, I was dumbfounded at where to begin
and what direction I wanted to go in. I had a lot of ideas in mind of what I was looking
for with my research, but the results have taken me to my findings. My findings results
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are a liule different from what I had originally planned. My findings proved that social
skills are being modeled more in the classrooms than expected but they are not being
taught. Also, I had anticipated that the teachers would not deal with as many issues on a
daily basis as they do. Instead, I believed the principal and the school social worker
would deal with more social skills concerns than they do.
I also had limitations to complete my research. When I began my thesis project, I
was in the building where I was completing my research. Then I was moved to a
different building. My plans to complete my research had changed drastically. I was
fortunate to have administration work with me to go to Park and complete my research on
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Appendix A
Survey Questions: Part I
Students' Social Skills in the School Setting
Grade you teach:
Number of years teaching
Education Level:
Number of students in classroom:
Number of special ed students:
What are social skills?
(Please list)
What social skills are important for students to have in a school setting?




Survey Questions: Part II
Students' Social Skills in the School Setting
Grade you teach:
I*lumber of students in classroom:
Use the scale to answer the following questions
l-. How important are student social skills
in the school setting?
2. How important is respect in the school setting?
3. How important is responsibility in the school setting?
4. How important are students' relationships with others
in the school setting?
5. How important is following directions in the school
setting?
6. How lmportant is sharing in the school setting?
7. How important is taking turns in the school setting?
8. How important is using kind words in the school setting?
9. How important is raising your hand in the school setting?
l-0. How important are friendships in the school setting?
l-1. How important is cooperation in the school setting?
12. How important is listening in the school setting?
13. How important is apologizing in the school setting?
14. How important is starting and ending a converstation in
the school setting?
15. How important is self-control in the school setting?
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